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sessions were saved and used in
the controlled assessment folders
as evidence of prototyping.

Introducing controlled
assessment

After the first nalf term. stucents
are then introduced to the
controlled assessment in detail.
All controlied assessment lessons
were presented 10 students as
peing different to other lessons.
Students are given, on average,
one controlied assessment lesson
2 week [1hr 15mins}. The second
le=30n Was then spent working

on key theory areas relevant to
the focus area in the conrollec
assessment lesson

Trus broke down theery work

mto small manageable chunks
that the students saw as being
relevant 1o their next lesson, which
encouraged independance. It

also helped them to sse the link
between controlled assessment
and the final written exam.

This patien of one lesson of
controfied assesement and

a related theory esson then
continued for much of the year
VWheare necassary. we increased
the number of theory or controlled
assessment lessons if more taught
input was nesded or f 2 section
of controlled assessment needed
more time than we had onginally
anbcipated.

To compiy with the 45-hour rule,
{tha time period specfied by the
exam boards as besng requirsd
o complete the assignment),
we logged hours in our schemes
of work, working cut the taught
content.

By the snd of the summer term,
students had completad the
rasearch and devalopment

work, fully prototyped their final
product using tolles and planned
production of the finished product

The parallel theory lessons meant
that we had also already coverad
much of the thecry work needed
for the exam. The aim is for the
final product and evaluation to

be compiete by the beginning

of Nowvember therefore leaving
asignificant chunk of time lor
praparation for the written exam

(A) significant
change with
the intfroduction
of controlled
assessment was
that students no
longer take any
work home

No Homework

Another significant change with
the introduction of controlied
assassment was that students
no longer take any work home
and are allowed o do resaarch
and collecting work only. In the
past, students used homework
time to do additional work or

to catch up and finish lesson
work. As teachers, this adced to
our workload with the constant
checking and chasing of work
that hadn't been done. We found
many studants did nothing of
significance when they tock the
work home aoart frem the holiday
before the hand in! Indsed all too
often students lost work or redid
things unnacessanty.

One of the concems with this
decision was the knock-on effect
if students fell bahind or were
gbsent and could not calch up

at home. So far nowever we

have not found this to be a major
issue, Our focus on the controfied
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assessmeant Deing an ‘exam’

has got most students on board
with attending after schooi and
lunchitme workshops if they

fall behind. interestingly, as a
dapartment we are not putting on
any more of these workshops than
n tha past, it's just that students
are using them more effectively

Speed Designing”

As well as starting the controlled
assassment earber and running
parafel theory lessons, we have
a lechmgue we have used in

the past that we call Speed
Designng®. This is & technique
that increases the pace anc
creatity of students’ work

and which gs1s most students
producing at lsast a G grade
within around 30 minutes for many
sections of work. The focus s on
the teacher baing the pace sstter
during the Spead Designing® part
of the lesson by gving students
timed slots to complete particular
tasks Tenings can be as short

&s & coupie of minutes oras

long as an hour. This strategy
works particularly well with C/D
borderine students and boys who
are really boosted by the sanse of
achievemnent they get using this
techniqua.

This technique does come with

2 healih warning however, as i
requires both the teacher and
students {o work at a faster pace
han many are used to. At first.
more able girls in particular find
this difficult because they want to
achieve perfection mmediately
ana don't ke being encouraged to
think outside the box before they
have coloured it in!

The fast pace of Speed Designing™
sncouragss studants to ses
mistakas as part of the dasign
process. Students also leam to
thunk guickly and not to spend

teo long focusing on one idea
whilz in the meantime ten others

are lost. Students don't get tme
to compare thes work and then
to rub it out therefore having
wasted valuabis time. They ars
encouraged to draw using fine
liner drawing pens which not only
copes industnal oractice but
maans they can't rub anything
out. Many students are reluctant
to da this at first but most are
pieasantly surprised how much
more professional ther grawings
ook if done in pan. You do,
however, have to be caraful of
the student who draws in pencil
and then goas over it m pan. This
maans the “sketchiness’ s lost but
importantly that the student has
effectivaly dons the same thing
twice which is not an efficient use
of trme.

Note that in Speed Designing® the
tascher s not tefing the students
what 1o do but encouraging them to
dranw on knowiedge from the paralel
theory lessons. They are omganising
the students” time for pant of the
lesson and thereby role modeling
how time should be used when

the students work indapandently
fusually the second half of the
lesson plus some additional whole
lessons at key ponts in the workd,
When combined with the “exam’
naturs of our approach to controlisd
helped us 10 increase the pace of
staff and student strass levess

As pat of the Speed Designing®
strategy, students ara taught how
to think and act indepandently.

In partcuiar they are taught how
words can help them access and
dernonstrate higher ieval thinkang

leg the use of Bloom's Taxonomy
and De Bong's Thinking Hats).
The classroom walls iand cedings|)
are also coversd n resources that
supoor and develop theory and
controlled assessment i2ssons
and often students con't need to
ask the teacher a question as the
answears ara arownd them. in this
Way our CIassrooms have become
ndependent learming resources
rathar than just 2 space to work

Giving feedback for controlied
assessment

The fmal area | want to manton n
redation to controlied assessment

is feedback. Teacher fesdback in
particuiar must now be general and
recorded for the examiner to see.
Thsdoesntmean teachers can't
aive feedback: as educators it is our
responsibility to guide students and
cartanly in our schood, ke mary
cthers, we ane very much targst
driven, Every student is expaciad to
know ther target grads, ther cument
grade and how to bridgs any gap.
This therefore makes good teacher
fasdback essential

Ve have found it useful to use

the term “workeng towards™ whnen
dong intenm markings. We aiso
onky reviews work at the end of
whole sections rather than as

the work progressas (eg after a8
research work, aftar generating
and developing dieas sto). Teacher
feadback generally uses a genenc
tick fist that inks to the theory
l=ssons and this gives students
general gudance on what ther
work should include. It aiso helps
students know how to focus on
differant grades as they can sesths
bigger picture and idertify the work
thay feal will help them reach terr
personal target grade,

Peer and Self assessment

Pear and salf assessment s also
2 ussful tool to help students
oantify ways of improving their
wark with the added bonus that it
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reduces the teachars workioad!
Students do however need to

be taught how to anve effective
feedback and how to know whal
1o look for. Interestingly one might
assume weaaker students will give
less effective fesdback but this is
not always the casa. Often they
can recognise highar ievel work
but simgiy don't have the skill to
work at that level yet.

If you do what you always do you
pet what you always get - dare to
be different!

B In summary, cur degariment
feels that controlied

assessment ‘e us
the power to tudents to
focus mora on effective use
of time.

R Treating controliad
assessment lke an exam
nas made both stucents
and staff view it differently.

W By refiecting on and
guestioning how we
approached controlled
assessment rather than
just doing as we hac done
before (even though much
of it was already effective)
we nave identfisd even
better ways of doing things.

Only time will tell if these strategres
wall work but feslings all round

ars postive at the moment. Asa
department we certainly feit that
stepping outside our comfort zone
and danng to do things differently
has been very beneficial

More information on Speed
Designing® and resources (o
support the new spacification can
e found on my website
www.textileshotline.co.uk and in
the resource "Flexible DET for AQA
GCSE Textiles Technoliogy ISBN
9781850084310

Emai contact textileshotline@
hotmail.com.
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